
DIALOGUE IN EDUCATION

Dialogue Education is a popular education approach to adult education first described by educator Jane Vella in the s.
This approach to education draws.

While socialization essentially involves a measure of conformity to the given collective setting, the individual
is nonetheless given pride of place in terms of his contribution and achievement. Habermas, J. Chapters
examine the social basis of talk; locating an agenda; co-operation and playing the game; beyond and behind
words; context; getting started and keeping going; topics, turns and terminations; and requesting, informing,
advising, agreeing, apologizing, promising. Writers such as Gadamer can be criticized for not fully addressing
how great inequalities in power condition dialogue; or how the meanings of the words we use can be
systematically distorted. It refers to the moment when human beings meet to reflect on their reality as they
remake it. Dialogue, as we are choosing to use the word, is a way of exploring the roots of the many crises that
face humanity today. Dialogue in the sense that Freire uses the term is only one element of the work local
educators do. Dialogue shares the same central concern with wholeness as education and that is why it is at the
heart of it. Then the answer can come only from the question itself as it is unfolded in the dialogical process.
The objectives are described using action verbs based on Bloom's taxonomy of educational objectives. These
psychobiological elements infuse the whole process with the sense of an overwhelming necessity, both in
physical terms as well as in the pursuit of the socially approved ego-ideal. The Goffman Reader, Oxford:
Blackwell. Dialogue does not require egalitarian relationships but is does entail some sort of reciprocity and
symmetry. Dialogues on transforming education, London: Macmillan. American Federation of Teachers. In
the educational context knowledge generally refers to the field of information that constitutes the wide scope
of graded academic studies as well as the value systems involved in the given cultural context. Such
congruence leads to improved learning and resulting behaviour change Vella,  Clarity of words leads to clarity
of thought hence effective communication. This fluid movement from the inner to the outer and from the outer
to the inner makes for the dissolution of this traditional division in the field of reality and undermines the
separation between individual and society, as they are seen to be complementary aspects of a single process.
Such perception can be said to be the proper realm of intelligence and such intelligence can be said to be the
very essence of the learning process, therefore of the truly mathematical. Such an apodictic statement
represents a tremendous challenge not only for the emphasis on knowledge in education but for the whole
psychological structure of human consciousness as currently grounded in identification. Influenced by these
theorists, Vella began to develop a structured set of principles and practices to translate the theory into action
and results. One tends to flow into another â€” they were, in effect, changing conversations. Sound
Relationships - This involves respect and interest in the views of all involved in the learning process and is
established on an individual basis. Learning Tasks - Learning tasks are structured as open questions i. Four I's
- One particularly helpful sequence for a learning task involves four parts: Inductive work that allows the
learner to reflect on their past experience, Input which provides some new information for the learner to
consider, Implementation which invites the learner to apply this new information and finally, Integration to
bring the new understanding back into the context of the learner. The art and practice of the learning
organization, London: Random House. According to Freire, the traditional monologue approach to adult
education views learners as empty vessels ready for teachers to deposit information into Vella,  The group thus
begins to engage in a new dynamic relationship in which no speaker is excluded, and in which no particular
content is excluded. Learners as Subjects or Decision makers - Learners must be seen as subjects acting upon
content instead of objects to be acted upon or to receive content. Rather, it is an aspect of a process. We can
ask why things are as they are in relationships; or why is it that there is so little provision in a neighbourhood.
Proponents of dialogue observe that both views fail to address the basic meaning of human existence which is
co-existence. The proposal in this very general reflection is that dialogue has a central role to play in the
process of human liberation and enlightenment. This seems to be recognised in the English National
Curriculum: the programmes of study for Citizenship make clear the perceived importance of young people
being able to share their opinions and seek to understand the perspectives and values of others, including those
from other places and other times.


